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PENNSTATE

@

Penn State Harrisburg
School of Behavioral Sciences and Education

Teacher Education Unit

CONCEPTUAL FRAMEWORK

Penn State Harrisburg’s Teacher Education Unit is dedicated to the development of lifelong reflective
professionals committed to the learning of all students.

Vision and Mission

The vision of the College’s Teacher Education Unit is dedicated to providing interdisciplinary
instruction and experiences which:

Promote a democratic view of the schools and society;

Foster critical, creative, and reflective thinking

Enhance the understanding and appreciation of diverse cultures;
Nurture sensitive and caring attitudes;

Exctend content knowledge and pedagogical competencies; and
Instill a commitment to scholarship and professionalism.
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The mission of the Teacher Education Unit is to facilitate the development of candidates who
are life-long reflective professionals committed to the learning of all students with an emphasis
on:

Student-centered education;

Teachers as life-long learners and reflective professionals;
Current research and best practices;

Standards-based curriculum and dynamic assessment; and
Interdisciplinary knowledge and curriculum.
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Core Elements (“CARS”)

Several interwoven concepts form the core elements of our College’s Teacher Education Program:

Constructivist philosophy of learning
Authentic instructional experiences,
Reflective practice; and
Standards-based curriculum.
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Professional Standards and Practices

Code of Conduct

Section 1. Mission

The Professional Standards and Practices Commission is committed to providing leadership for
improving the quality of education in this Commonwealth by establishing high standards for
preparation, certification, practice and ethical conduct in the teaching profession.

Section 2. Introduction

(a) Professional conduct defines interactions between the individual educator and students, the
employing agencies and other professionals. Generally, the responsibility for professional
conduct rests with the individual professional educator. However, in this Commonwealth, a Code
of Professional Practice and Conduct (Code) for certificated educators is required by statute and
violation of specified sections of the Code may constitute a basis for public or private reprimand.
Violations of the Code may also be used as supporting evidence, though may not constitute an
independent basis, for the suspension or revocation of a certificate. The Professional Standards
and Practices Commission (PSPC) was charged by the act of December 12, 1973 (P. L. 397, No.
141) (24 P. S. 8§ 8 12-1251 - 12-1268), known as the Teacher Certification Law, with adopting a
Code by July 1, 1991. See 24 P. S. § 12-1255(a)(10).

(b) This chapter makes explicit the values of the education profession. When individuals become
educators in this Commonwealth, they make a moral commitment to uphold these values.

Section 3. Purpose

(a) Professional educators in this Commonwealth believe that the quality of their services
directly influences the Nation and its citizens. Professional educators recognize their obligation
to provide services and to conduct themselves in a manner which places the highest esteem on
human rights and dignity. Professional educators seek to ensure that every student receives the
highest quality of service and that every professional maintains a high level of competence from
entry through ongoing professional development. Professional educators are responsible for the
development of sound educational policy and obligated to implement that policy and its
programs to the public.

(b) Professional educators recognize their primary responsibility to the student and the
development of the student's potential. Central to that development is the professional
educator’s valuing the worth and dignity of every person, student and colleague alike; the
pursuit of truth; devotion to excellence; acquisition of knowledge; and democratic principles. To
those ends, the educator engages in continuing professional development and keeps current
with research and technology. Educators encourage and support the use of resources that best
serve the interests and needs of students. Within the context of professional excellence, the
educator and student together explore the challenge and the dignity of the human experience.

Section 4. Practices

(a) Professional practices are behaviors and attitudes that are based on a set of values that the
professional education community believes and accepts. These values are evidenced by the
professional educator's conduct toward students and colleagues, and the educator's employer
and community. When teacher candidates become professional educators in this
Commonwealth, they are expected to abide by this section.

(b) Professional educators are expected to abide by the following:

(1) Professional educators shall abide by the Public School Code of 1949 (24 P. S. 8§ § 1-101



27-2702), other school laws of the Commonwealth, sections 1201(a)(1), (2) and (4) and (b)(1),
(2) and (4) of the Public Employee Relations Act (43 P. S. 8 § 1101.1201(a)(1), (2) and (4) and
(b)(D), (2) and (4)) and this chapter.

(2) Professional educators shall be prepared, and legally certified, in their areas of assignment.
Educators may not be assigned or willingly accept assignments they are not certified to fulfill.
Educators may be assigned to or accept assignments outside their certification area on a
temporary, short-term, emergency basis. Examples: a teacher certified in English filling in a
class period for a physical education teacher who has that day become ill; a substitute teacher
certified in elementary education employed as a librarian for several days until the district can
locate and employ a permanent substitute teacher certified in library science.

(3) Professional educators shall maintain high levels of competence throughout their careers.
(4) Professional educators shall exhibit consistent and equitable treatment of students, fellow
educators and parents. They shall respect the civil rights of all and not discriminate on the basis
of race, national or ethnic origin, culture, religion, sex or sexual orientation, marital status, age,
political beliefs, socioeconomic status, disabling condition or vocational interest. This list of
bases or discrimination is not all-inclusive.

(5) Professional educators shall accept the value of diversity in educational practice. Diversity
requires educators to have a range of methodologies and to request the necessary tools for
effective teaching and learning.

(6) Professional educators shall impart to their students principles of good citizenship and
societal responsibility.

(7) Professional educators shall exhibit acceptable and professional language and
communication skills. Their verbal and written communications with parents, students and staff
shall reflect sensitivity to the fundamental human rights of dignity, privacy and respect.

(8) Professional educators shall be open-minded, knowledgeable and use appropriate judgment
and communication skills when responding to an issue within the educational environment.

(9) Professional educators shall keep in confidence information obtained in confidence in the
course of professional service unless required to be disclosed by law or by clear and compelling
professional necessity as determined by the professional educator.

(10) Professional educators shall exert reasonable effort to protect the student from conditions
which interfere with learning or are harmful to the student's health and safety.

Section 5. Conduct

Individual professional conduct reflects upon the practices, values, integrity and reputation of
the profession. Violation of § 8 235.6-235.11 may constitute an independent basis for private or
public reprimand, and may be used as supporting evidence in cases of certification suspension
and revocation.

Section 6. Legal obligations

(a)The professional educator may not engage in conduct prohibited by the act of December 12,
1973 (P. L. 397, No. 141) (24 P. S. 8§ § 12-1251-12-1268), known as the Teacher Certification
Law.

(b)The professional educator may not engage in conduct prohibited by:

(1) The Public School Code of 1949 (24 P. S. § § 1-101-27-2702) and other laws relating to the
schools or the education of children.

(2) The applicable laws of the Commonwealth establishing ethics of public officials and public
employees, including the act of October 4, 1978 (P. L. 883, No. 170) (65 P. S. § § 401-413),
known as the Public Official and Employee Ethics Law.

(c) Violation of subsection (b) shall have been found to exist by an agency of proper jurisdiction
to be considered an independent basis for discipline.



Section 7. Certification

The professional educator may not:

(1) Accept employment, when not properly certificated, in a position for which certification is
required.

(2) Assist entry into or continuance in the education profession of an unqualified person.

(3) Employ, or recommend for employment, a person who is not certificated appropriately for
the position.

Section 8. Civil Rights

The professional educator may not:

(1) Discriminate on the basis of race, National or ethnic origin, culture, religion, sex or sexual
orientation, marital status, age, political beliefs, socioeconomic status; disabling condition or
vocational interest against a student or fellow professional. This list of bases of discrimination is
not all-inclusive. This discrimination shall be found to exist by an agency of proper jurisdiction to
be considered an independent basis for discipline.

(2) Interfere with a student's or colleague’'s exercise of political and civil rights and
responsibilities.

Section 9. Improper personal or financial gain

(1) Accept gratuities, gifts or favors that might impair or appear to impair professional
judgment.

(2) Exploit a professional relationship for personal gain or advantage.

Section 10. Relationships with students

The professional educator may not:

(1) Knowingly and intentionally distort or misrepresent evaluations of students.

(2) Knowingly and intentionally misrepresent subject matter or curriculum.

(3) Sexually harass or engage in sexual relationships with students.

(4) Knowingly and intentionally withhold evidence from the proper authorities about violations
of the legal obligations as defined within this section.

Section 11. Professional relationships

The professional educator may not:

(1) Knowingly and intentionally deny or impede a colleague in the exercise or enjoyment of a
professional right or privilege in being an educator.

(2) Knowingly and intentionally distort evaluations of colleagues.

(3) Sexually harass a fellow employee.

(4) Use coercive means or promise special treatment to influence professional decisions of
colleagues.

(5) Threaten, coerce or discriminate against a colleague who in good faith reports or discloses to
a governing agency actual or suspected violations of law, agency regulations or standards.

The Code of Professional Practice
and Conduct for Educators can be
found at
22 Pa. Code 88235.1 - 235.11.

All guestions should be directed to
the Professional Standards and
Practices Commission at
(717) 787-6576.



General Information for All Field Experience Team Members

I ntroduction

Training tomorrow’ s teachers requires ateam effort. At Penn State Harrisburg, early field experienceis an
integral part of that training. Team participants include local school district partners, college faculty and
supervisors, and sixth and seventh semester student candidates.

Theintent of this handbook is to provide general guidelines and expectations that apply to all team members
as well as semester-specific information. Most information that the team will require during the field
experience isincluded somewhere in this handbook.

General Information about Field Tasks

Theintent of college instructor-assigned field tasksis to provide the candidate with an opportunity in a
classroom setting to practice the teaching strategies that he/sheislearning in class.

Field tasks are explained by each instructor who assigns them. A summary document of semester-specific
field tasks isincluded in the candidate' s section of this handbook. Each candidate should discuss the field
tasks with his’her mentor teacher.

It isthe candidate's responsibility to discuss the completion of field tasks with hisher mentor. If the field task
isinappropriate for the grade level or if the field task cannot be integrated into the curriculum for which the
mentor is responsible, either the field task should be reserved for the next rotation, or the candidate should ask
the college instructor for an alternate task.

Candidatesarerequired to teach during both rotations, regar dless of whether or not all field tasksare
completed during thefirst rotation.

Candidates are expected to do more than is required to meet the minimum standards listed in the handbook.
Doing above and beyond what is asked, showing initiative by assisting when additional work needs to be
done, and being a self-starter will be noticed by the mentor, other teachersin the school, and the building
principal .

Evaluation of Candidate Perfor mance

Candidates earn one credit for each of the two semesters of pre-student teaching field experience. In addition,
aportion of each course credit is attributed to field experience. It is the responsibility of both the mentor and
the supervisor to provide the candidate with constructive feedback which, if internalized and applied, should
improve the candidate’ s classroom performance.

Since the mentor observes the candidate on a daily basis, he/she will offer feedback on aregular basis;
however, it is always appropriate for the candidate to ask questions like, “1s there anything you see that |
might do better?’

The supervisor will visit the candidate weekly and will provide awritten evaluation of at |east one observed
lesson each rotation. The formal evaluation may be based on observing the candidate teach a small group or
the entire class.



A copy of the fina evaluation report that is completed at the end of each rotation by both the mentor and the
supervisor isincluded their sections of this handbook. In assigning a grade for the field experience, the
supervisor considers: 1) Teaching performance, especialy the student’s planning and preparation,
management skills, and impact on students' learning; 2) I nitiative shown by the student in the classroom as
seen by the mentor teacher; and 3) Professionalism as evidenced by the student’ s reliability and interpersonal
interactions with students and professional s in the school setting.

I nclement Weather Guidelines

On partia days, if the school districts have a one-hour delay or more, students should not go to thefield
placement. They should report to classes on campus if campusis open.

On full days, students are expected to go to school when it opens after a snow delay.

Schedule and Session Times

Candidates will have two six-week rotationsin two different grade levels. Each rotation will include one
week of full days. Early childhood certification candidates will have one rotation in an early childhood setting.
Session times are:

2 Six-week rotations: Monday, Tuesday, Wednesday, and Thursday
8:30 or 8:45 AM to 11:30 or 11:45AM (one rotation)
Monday, Tuesday, Wednesday, and Thursday
12:30 or 12:45 PM to 3:30 or 3:45PM (other rotation)

(Exact times may vary at the discretion of the building principal or Coordinator of Field
Experiences.)

2 One-week sessions, full days: Monday through Thursday from 8:30 or 8:45 AM to 3:30 or 3:45PM

Sixth Semester Field Experience Schedule, Spring 2008
First rotation

January 28 to March 6 -- 8:30 or 8:45t0 11:30 or 11:45AM / 12:30 or 12:45 to 3:30 or 3:45PM
Full Days

March 3to 6 -- 8:30 or 8:45AM to 3:30 or 3:45PM
Second rotation

March 17 to April 24 -- 8:30 or 8:45t0 11:30 or 11:45/ 12:30 or 12:45to 3:30 or 3:45
Full Days

April 21to 24 -- 8:30 or 8:45AM to 3:30 or 3:45PM



The Role of the Candidate

General Guiddinesand Expectationsfor the Candidate

The purpose of both the suburban and urban field experienceisto (1) provide the candidate with authentic
teaching and learning experiencesin avariety of classrooms and (2) give the candidate opportunities to apply
college course methodol ogy within the context of elementary classrooms.

Asaguest in the school, the candidate must be professional in appearance and demeanor. Following isalist of
expectations that more clearly defines professionalism:

Look professional. The candidate should have a hairstyle, jewelry, and wardrobe choices that are
consistent with the teachers in the school. Jeans, tight/short skirts, and tight/low-cut sweaters are
examples of attire that isinappropriate. All tops need to be long enough to cover apair of pantsor a
skirt when the candidate leans over. Tattoos must be covered.

Be professional. The candidate should show respect toward students, parents, all school personnel,
and school property. Chewing gum or carrying water bottles or coffee mugs throughout the school is
unprofessional. School districts have a“smoke-free” policy that applies to both buildings and grounds.
Finally, during the field experience, the candidate will be involved in the real world of education,
seeing and hearing things that may be different from expectations. Candidates should listen and
observe, keeping unfavorable judgments quiet. Use of cell phones or text messaging should be for
emergencies only.

Be on time. The candidate must be punctual. Thisis not an option. Candidates should be organized to
arrive at school several minutes before the scheduled reporting time, as consistent with the starting
time of most teachers who also report for work early. Candidates will not leave until the scheduled
time.

Avoid absences. The only valid reasons for absence from field experience are serious persona illness
or adeath in the immediate family. If one of these accurs, candidates should notify the public school,
mentor teacher, and university supervisor immediately. Missed days will be required to be made up.
Failure to make up missed days will result in areduction in grade.

Be prepared. Candidates will develop lesson plans well ahead of time so that both the mentor and
supervisor have an opportunity to review them and give you feedback prior to implementation. All
tasks assigned to the candidate by the mentor must be accomplished in atimely manner as directed by
the mentor.

Demonstrate initiative. Candidates must continually be aware of opportunities to help students and to
support the mentor teacher by offering assi stance.

Reflect on each new experience. Throughout the educational experience, reflection becomes akey to
personal and professional growth.



Roles and Responsibilities of the Candidate

Before entering the field experience

Each candidate should purchase liability insurance from either PSEA, Pennsylvania State Education
Association, (http://www.psea.org/article.cfm?SID=279) or KEYTA, Keystone Teachers Association,
(http://keyta.org/insure2.aspx) In addition to securing liability insurance, be sure to locate your criminal
record, child abuse, and FBI clearances and your TB inoculation results (see the PSH nurse), all four of which
you should take with you to the school orientation. The school may make copiesfor their records and will
return the originalsto you.

During the time frame between the campus orientation and the school orientation, the candidate should read
this handbook thoroughly and mentally prepare for the full-day school orientation conducted by the principal.
As the candidate attends classes, he/she will receive additional information from instructors concerning field
tasks that must be completed during the field experience.

List questions that you would like to ask during your field experience. Below is asample of the types of
guestions for the mentor teacher:

1. Should | email you or cal you if | have a question or will be absent?

a. Email address

b. Phone numbers (home/ cell)
May | take resources home with me to develop lesson plans/ prepare materials for lessons?
What district resources may | use to teach lessons?
What specific routines would you like me to assume? (ex. Morning meeting, walk students to lunch,
etc.)
5. When will it be convenient for you to teach my lessons as required in this field experience?
6. Describeyour class. What students have special needs? How could | help them?
7. What are your expectations for the students' behavior?
8
0.
1

Eal A

What are the hallway and cafeteria rules?
Describe the school emergency procedures.
0. Describe the faculty dress code.

Thisisjust a start to the many questions that you will have. Within the first week of the field experience, ask
the mentor when he/she will have time to inform you of this and other essential information, such asthe
policies and protocol of the school and the classroom.

During thefield experience

The candidates must be organized so that both course requirements and field requirements receive the
attention warranted. Lesson plans that the candidate develops for teaching in the field should be reviewed first
by the mentor teacher and then by the supervisor. This two-tiered review process necessitates writing lesson
planswell in advance of their implementation. The candidate should try to complete plans one week in
advance, allowing him/her sufficient time to have the plans approved by the mentor and reviewed by the
supervisor, to make any suggested changes to the lesson plans, to prepare and organize al instructional
materials, and to practice the lesson prior to instruction.


http://www.psea.org/article.cfm?SID=279
http://keyta.org/insure2.aspx

The candidate is expected to teach during both rotations even if al required field tasks are completed during
thefirst rotation. Since preparing a presentation portfolio is arequirement of all eighth semester students, it is
important to save artifacts from each field experience. Examples of artifactsinclude but are not limited to:
lesson plans, unit plans, pictures of intern-created bulletin boards, discipline plans, anecdotal records that
show student growth, and other evidence that demonstrates your progress as a pre-service teacher.

The candidate will give the university supervisor acopy of his’her Impact on Student Learning Project (ISLP).
A copy must also be uploaded onto Taskstream. This paper counts for a significant portion of the grade for
the course. The candidate and the supervisor will determine when the supervisor wants to collect the ISLP to
ensure sufficient time to grade it.

Field experience is designed to be an authentic learning opportunity for the candidate. Therefore, it is
important that the candidate be open to suggestions given by the mentor and the supervisor. Teaching is a
complex craft that requires practice over time. Field experience is a unique opportunity to practice that craft
while receiving constructive feedback from two professionas: the mentor and the supervisor.

The students generally enjoy having candidatesin the classroom. Take the time to prepare avisua
presentation (at the discretion of the mentor) to introduce yourself to the students. Have pictures of your
interests or hobbies, and your family. Ask the students to tell you about them, perhaps at recess or during
lunch. Understand that some of the students become very attached to the candidates. Be sure that you
distribute the letter from the university outlining your role and how long you will bein the classroom. Also
tell students the exact number of days that you will be there. Use a calendar to show them your last day.
Possibly cross off the days, put the information on a number line, count down the days during morning
meeting, etc. to ensure that the students know when you will be leaving. If you agree to return to see them, be
sure to keep your word. The children will be highly disappointed if you agreeto go on afield trip or go to
their sporting event and then fail to show up. Students need to know that you care about them and can be
trusted to keep your word.

Exiting thefield experience

Prior to leaving each rotation, the candidate should express his’her appreciation for the opportunity to work in
your mentor’s classroom both verbally and in awritten thank you note. Thank the students aswell. Discuss
with the mentor various options that show your appreciation to the class. With your mentor’ s permission,
consider having a 10-15 minute “exit lesson” or activity (not necessarily a party) to conclude your placement.
It could be a short game or review of your experiencestogether. Be sureto involve the students. Give
positive feedback to the students about their work habits or improvement or their relationship with their peers.
Additionally, the candidate should thank the building principal for the privilege of serving as acandidatein
the school.
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The Suburban Schools

The Lower Dauphin School District

Office hours for schools are 8:00 AM to 4:30 PM. Basic information about each elementary school
follows. Candidates will learn more about the school to which they are assigned during the orientation
conducted by the building principals at each school site.

East Hanover Elementary School
2673 Sandbeach Rd., Grantville, PA 17028
(717) 469-2686
Miss Carol Schilling, Principa

Directions from campus: Left on Route 230 to Vine Street. Turn left on Vine Street to Route 322 East.
Follow signsto Hershey Park Drive. Go east on Hershey Park Drive to Sandbeach Road. Turn left
onto Sandbeach Road, and go 5 miles to intersection of Sandbeach Road and Route 22. Cross
intersection. School is on l€eft at top of hill.

Directions from Route 81 South: Take Route 743 Exit. Proceed through flashing light to red light.
Turn right onto Route 22 West about amile to Sandbeach Road. Turn right. School is on right at top
of hill.

Directions from Harrisburg: Travel east on Route 22. Turn left onto Sandbeach Road after the
Colonial Penn Motel on left. (Motel isseveral miles after intersection of Routes 22 and 39.)

Londonderry Elementary School
260 Schoolhouse Road, Middletown, PA 17057
(717) 944-9462
Mr. J. Michael Lausch, Principa

Directions from campus. East on Route 230 to Schoolhouse Road, a distance of 4 miles. (Road will be
after entrance to Route 283. Look for Knights of Columbus on left.) School is on right.

Nye Elementary School
200 South John Street, Hummelstown, PA 17036
(717) 566-0300
Mr. Douglas Winner, Principal

Directions from campus:. Left on Route 230 to Vine Street. Left on Vine Street to Hummel stown
where Vine becomes Hanover Street. Follow Hanover Street to Main Street (square). Turn left. Take
Main Street to S. John Street, and turn left. School ison right.
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South Hanover Elementary School
15 West Third Street, Union Deposit, Hershey, PA 17033-2452
(717) 566-2564
Mrs. Patricia Rhine, Principal

Directions from campus: Left on Route 230 to Vine Street. Turn left on Vine Street to Route 322 East. Follow
signs to Hershey Park Drive. Follow Hershey Park Drive east to Hanover Street. (Watch for small sign on
right with arrow to Union Deposit.) Follow Hanover Street up the hill to Third Street (Watch for school
signs.). Turn left. School is on right.

Middletown Area School District

John C. Kunkel Elementary School
2401 Fulling Mill Road, Middletown, PA 17057-3149
(717) 939-6862
Mr. Thomas Shaffer, Principal

Directions from campus: Turn right from the parking lot toward the trucking firm. Bear right until you reach
N. Union Street (PA 441). Turn left onto N. Union Street. Follow N. Union to the first traffic light. Turn
left onto Fulling Mill Road. Schooal is on the corner of Fulling Mill Road and Lumber Street.

Robert G. Reid Elementary School
201 Oberlin Road, Middletown, PA 17057
(717) 948-3360
Mr. Earl Bright IV, Principal

Directions from campus: Turn right from the parking lo toward the trucking firm. Bear right until you reach
N. Union Street (PA 441). Turn left onto N. Union Street. Follow N. Union. Turn left on Oberlin Road at
Middletown Area High School. The elementary school isin on the left, immediately past the high school.

Susquehanna School District

Sara Lindemuth Elementary School
1201 Progress Avenue, Harrisburg, PA 17109
(717) 657-5122
Mrs. Linda Geesaman, Principal

Directions from campus. Right on Route 230. Turn right onto the ramp toward Harrisburg/L ancaster onto

Route 283 West. Merge onto 1-83 North to Rt. 1-81 South.
Take exit 69 ramp onto N. Progress Ave. Turn right on Progress Ave. School is about %2 mile on the |eft.
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ThomasW. Holtzman, Jr. Elementary School
1910 Linglestown Road, Harrisburg, PA 17110
(717) 657-5158
Mrs. Rosemary Tamanini, Principal

Directions from campus.: Right on Route 230. Turn right onto the ramp toward Harrisburg/L ancaster
onto Route 283 West. Merge onto 1-83 North to Rt. [-81 South.

Take exit 69 onto N. Progress Ave. Turn left on Progress Ave. Turn left on Linglestown Road.
Follow Linglestown Road to the school at the corner of Linglestown and Crooked Hill Roads. Turn
right at the Deer Path Woods housing development. Turn left beyond the playground. Park on the

side of the building.

West Shore School District

Washington Heights Elementary School
531 Walnut Street, Lemoyne, PA 17043
(717) 761-8040
Mrs. Deborah A. Schwager, Principal

Directions from Campus: Right on Route 230. Turn right onto the ramp toward Harrisburg/L ancaster
onto Route 283 West. Merge onto [-83 South via Exit 3A on the left toward Harrisburg. Take Exit 42
(Lemoyne). Stay straight to Lowther Street. Turn right onto South 3™ Street at the first traffic light.
Continueto “T” intersection at Walnut Street. Turn left onto Walnut Street. School is on theright.

13



EDUC 495A: Elementary Field Experience

SIXTH SEMESTER COURSE REQUIREMENTS

EDUC 495A: Impact on Student L earning Project
Read the directionsin your handbook.

Select which rotation this will be completed.

Hand it in to your supervisor.

EDMTH 301: Mathematicsin Elementary Education |
Plan and teach two math lessons that address one or more National Standards during the field experience.*
Participate in the daily mathematics program.

EDUC 454: Modern Elementary Science Education
Observe the teaching of science in the classroom
Profile of an Effective Elementary Science Teacher: PowerPoint Presentation.

EDUC 304: Classroom Organization and M anagement
Do aclass reward, if possible, tied to one of the lessons taught
Observe preventive discipline procedures and other classroom management strategies

EDUC 320 Teaching Beginning Reading

Reading L esson Plan

Plan and teach an age-appropriate reading lesson (guided reading, shared reading, teacher read aloud, or an integrated
lesson of reading and another subject area) with provisions for diverse/exceptional learners using a basal reader story or a
trade book.

EDUC 352 Teaching Language Arts

Language Arts L esson Plan

Plan and teach an age-appropriate writing lesson using a quality children’s literature selection with provisions for
diverse/exceptional learners.

The lesson should be designed for the whole class OR for a small group of students.

EDUC 320 and EDUC 352

Case Study/Student Portfolio

Candidates will collect evidence/artifacts (e.g., activities you have engaged the student in, the student’s writing samples,
and so on) to complete a case study/ student portfolio.

1) Elementary Reading Attitude Survey with Responses (EDUC 320)

2) Elementary Writing Attitude Survey with Responses (EDUC 352)

3) Phonemic Awareness and Phonics (EDUC 320)

4) Word Identification and Fluency (EDUC 320)

5) Comprehension (EDUC 320)

6) Writing Samples and Written Analysis (EDUC 352)

7) Developmental Spelling Analysis and Feature Inventory (EDUC 352)
8) Word Study Activities (EDUC 352)

Asrequested by classroom teachers, here are alternatives that could replace one or more assignments:

Tutoring students

L eading morning meeting

Conducting small reading or skills groups

Remediation or enrichment of individual students or small groups
Reading to children or listening to them read

14



LESSON PLAN FORMAT
Lesson Title

Name: Grade:
Subject(s): Time:

PURPOSE: (why this lesson should be taught)
OBJECTIVE(S): (what the candidates should be able to do as aresult of thislesson)
PENNSYLVANIA STANDARDS :( indicate standard number and attach copy)

PRE-ASSESSMENT: (what skills and content have the students been taught prior to this lesson that
will enable them to fulfill the objectives?)

SET INDUCTION: (how you will get the students interested and attentive to the lesson)
PROCEDURE: (how you will teach the lesson. What will the teacher do? What will the student do?)
CLOSURE: (how will you end the lesson, summarize, link to lesson’ s objectives?)
ADAPTATIONS/ACCOMMODATIONS FOR DIVERSE LEARNERS:

FOLLOW-UPACTIVITY: (what you have prepared in case your lesson plan doesn't |ast the alotted
time)

CONNECTIONS TO REAL-WORLD CONTEXTS: (how you will extend the lesson into the
students' family or community situations)

MATERIALS NEEDED: (children’s books used in the lesson are cited in APA style here, aswell as
other supplies that are needed for activities, etc.)

EVALUATION: (how you will determine whether or to what extent the students met the objective)

CITATION: (any print, electronic, or human resources which assisted you in the development of this
lesson, either with content material or pedagogical techniques)
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LESSON PLANNING RUBRIC

Exemplary Acceptable Unacceptable
Purpose Purpose concisely captures the Purpose is written well and Purpose is poorly written and/or does not
essence of the lesson and why it attempts to capture the essence capture the essence of why the lesson
should be taught of the lesson and why it should should be taught
be taught
Objectives Objectives arein correct format, Objectives are mostly in correct | Objectives are not in correct format, are

clear, concise and measurable

format, clear, concise, and
measurable and adequately
developed in the lesson

unclear and/or not measurable or poorly
developed throughout the lesson

National and/or

Relevant national and/or PA

Relevant national and/or PA

National and/or PA Standards are

PA Standards | standardsidentified standards somewhat identified irrelevant or missing
Pre-assessment | Pre-assessment reflectsinsight into | Pre-assessment reflects some Pre-assessment poorly reflects knowledge
students' developmental levelsand | knowledge and skills needed for | and skills needed for successful
readiness for the lesson successful completion of lesson | completion of lesson
Set Induction | Set induction grabs students Set induction attemptsto grab Set induction not evident or poor attempt
attention, setsthe stage, and flows the students’ attention and a grabbing the students' attention and/or
into lesson somewhat flows into lesson does not flow into lesson
Procedure Procedures are explicit and Procedures are logical, detailed, | Procedures are sketchy, and employ
systematically devel op mastery of and employ appropriate guestionable pedagogical techniques for
the objectives, using pedagogical pedagogical techniques for the the content and age level
best practices for the content and content and age level
age level
HOTS HOTS used effectively throughout HOTS used effectively for part No HOTS evident
lesson of the lesson
Content Content is thoroughly researched Lesson exhibits accurate and Inaccuracies in content knowledge
Knowledge and completely accurate Authentic | current knowledge Interdisciplinary connections are tacked
interdisciplinary connections are Interdisciplinary connections, if | on, forced, or absent
seamlessly integrated any, are authentic
Motivation Lesson is motivating and engages Lesson attempts to be motivating | Lesson is hot motivating and students are
all students and most students are engaged minimally engaged
Closure Closure consolidates understanding | Closureis evident and relates Closureis not evident, does not solidify

of major objectives

somewhat to the lesson

understanding, or does not relate to the
lesson

Accommodatio

Modifications effectively address

Modifications are responsive to

Modifications are absent or not

ns/Adaptations | al students' individua needs the needs of some studentsin the | appropriate
classroom
Follow-up Provides enrichment opportunities, | Somewhat provides enrichment Unrelated to lesson or isunredistic in
Activity easily implemented, and extends opportunities, somewhat easily implementation or missing

the lesson concepts

implemented, or somewhat
extends the lesson concepts

Connections to

Activity reflects strong link to

Activity reflects moderate link to

Activity has weak link to home &

home- home & community home & community community
community
Materialg/Safet | All materiaslisted; safety Most materias listed; safety Few materials are listed; no safety
y precautions considered and stated issues considered and stated precautions taken or stated

Evaluation Evaluation assesses exactly the Evaluation closely assesses the Evaluation isinconsistent with the
behavior described in objectives behavior described in objectives | behavior described in objectives and
and lesson procedure and lesson procedure lesson procedure

Citations Pertinent citations for pedagogy & Most citations are pertinent and Citations missing or proper APA format

content and in proper APA format

in correct APA format for
pedagogy and content

not used
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Action Verbsfor usein Formulating Goals and Objectives

add
advance
alter
anayze
annotate
apply_
appraise
arrange
assign
assay
assess
caculate
canvass
change
check
choose
classify
collect
combine
compare
compose
contrast
convert
create

criticize generate operate show
dance give perform sift
deduce hold pick sketch
define identify plan solve
demonstrate illustrate point sort
derive include predict speak
design integrate produce specify
determine interpolate project spell
differentiate interpret propose. state
discriminate judge qualify strike
dissect justify guantify subtract
distinguish | abel guote summarize
divide list rate support
draw locate read synthesize
earn make recite take
employ manipul ate referee teach
estimate match repeat tell
evauate mobilize reproduce test
exercise modify restate touch
exert multiply reveal transfer
expand name revise transform
extrapolate negotiate section trandate
find offer select use
form omit separate weigh
write

Reprinted from: Working with Goals and Objectivesin Colleges and Universities A Workshop Manual
Seventh AAHE conference on Assessment in Higher Education

Miami Beach, Florida

June 21-24, 1992

Lion F. Gardiner
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Directions: 1. Make multiple copies of Questioning for Quality Thinking and Strategies to Extend
Student Thinking (next page). 2. Cut each sheet. 3. Attach them back to back. 4. Laminate them.
5. Usethis as abookmaker for each textbook. 6. Write some of the key questions that you want to
includein your lesson. 7. Wipe off the questions and reuse as needed.

QUESTIONING FOR QUALITY THINKING

Knowledge — Identification and recall of information
Who, what, when, where, how 2
Describe

Comprehension = Organization and selection of facts
and ideas
Retell in your own words.
What is the main idea of 2

Application = Use of facts, rules, principles
How is and example of 2

Analysis = Separation of a whole into component parts
What are the parts or features of 2
Classify according to

Synthesis — Combination of ideas to form a new whole
What would you predict/infer from
What ideas can you add to

How would you create/design a new 2
What might happen if you combined

with 2
What solutions would you suggest for 2

Evaluation — Development of opinions, judgments, or
decisions

Do you agree

What do you think about

What is the most important [

Prioritize according to 2
How would you decide about 2
What criteria would you use to assess 2

Language and Learning Improvement Branch
Division of Instruction
Maryland State Department of Education
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STRATEGIES TO EXTEND STUDENT THINKING

e Remember “wait time | and II”
Provide at least three seconds of thinking time after a question and after a response.

o Utilize “think-pair-share”
Allow individual thinking time, discussion with a partner, and then open up for the class
discussion.

o Ask “follow-ups”
Why? Do you agree? Can you elaborate? Tell me more. Can you give an example?

e Withhold judgment
Respond to student answers in a non-evaluative fashion.

e Ask for summary to promote active listening
“Could you please summarize John's pointé”

e Survey the class
“How many people agree with the author’s point of view¢” (“thumbs up, thumbs down”)

e Allow for student calling
“Richard, will you please call on someone else to respond2”

e Play devil’s advocate
Require students to defend their reasoning against different points of view.

e Ask students to “unpack” their thinking?
“Describe how you arrived at your answer.”

(“think aloud”)

e Call on students randomly
Avoid the pattern of only calling on those students with raised hands.

e Encourage student questioning
Let the students develop their own questions.

e Cue student responses
“There is not a single correct answer for this question. | want you fo consider alternatives.”

Language and Learning Improvement Branch
Division of Instruction
Maryland State Department of Education
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